THE CONTRIBUTION OF WORLD WIDE WEB

TO THE ENGLISH FOR SECOND LANGUAGE TEACHERS

BY TUTIK AMBARWATI/BATCH 2

===============================================================

CHAPTER 1

INTRODUCTION

The rapid growth of the Internet, which links computers all over the world into a single electronic communications network, is in the process of making widespread computer-based instruction a reality. This owes largely to the advent of the World Wide Web a system for accessing and viewing information on the Internet. Web browser software such as Mosaic or Netscape permits easy viewing of text stores on machines all over the Internet and they can display graphics, transmit sounds, and even play movies in the form of digitized video.

It has also been argued that technology of any short gets in the way of language learning. People have learned languages successfully for hundreds of years without resorting to any kind of technology. During the 1960s language laboratories were introduced into educational institution in the UK. The language lab boomed in the late 1960s and 1970s, and then went rapidly out of fashion. The demise of the language lab is often pointed to as an example of the failure of technology. The failure of the language lab was due largely to human failures- as a lack investment in training teachers how to use it and a lack of imagination. 

Learning to use a computer is rather like learning to drive a car. Some people can learn to drive in ten hours while others need 40 hours. Once we have learned to drive, however, we can get from point A to point B quicker than we did before-subject to traffic conditions. The same principle applies to learning to use a computer. The time taken to learn how to use it varies considerably from person to person. However, once the necessary skills have been acquired we can do many things quicker than we did before. We still need to use our imagination.

The ease with which Web documents can be created, as well as their worldwide accessibility, multimedia capabilities, and interactive function. From the view point of English language instruction, an added advantage is the fact that a present, Web documents, which cover a huge set of subject matters, are mostly written in English, with new documents continually appearing. The Web thus offers a rich database of authentic material.

CHAPTER II

DISCUSSION

1. Design of Experimental Web Learning Material for ESL Learners

This paper focuses on creating multimedia, learning environments for intermediate-level ESL learners. It is because intermediate-level learners seem to be the audience who can profit most immediately from Web-based courseware. Beginner’s need the carefully graded and structured material already provided by text books and may find it difficult to use the Web at all because their English is too limited to cope with the operating instructions of the browser programs. Nor it is there a pressing need to develop special materials for advantages ESL learners because one can easily find many Web documents that are interesting and appropriate. In this multimedia work, audio rather than video has been our main focus because Web video is still too slow to be practical for anything but very short video clips.

Before discussing www, this paper wants to point out how Web documents augment the capabilities of conventional text. Web browser support hypertext, forms of cross referencing in which a highlighted text selection is linked to another document. When a user clicks the highlight text, the linked document, which may be anywhere within the web, is displayed. Links not only support immediate access to cross-referenced material but also permit Web documents to be structured as elaborate menus and indices.

A simple programming language called the hypertext markup language (usually abbreviated HTML) allows authors to annotate documents with these hypertext links and to specify text display formats. To see a particular Web document, one must provide its Internet address (called its uniform resource locator or URL), which specifies both the name of document and the name of the computer that contains the document. Usually, initial URL leas to a menu or index, and from that point on one can follow hypertext links.

Of course, pure display, even when equipped with links, is not sufficient for a flexible instructional environment; some way of interacting with students is also necessary. The web supports limited interaction by means of forms, which are areas of a document (specifiable using HTML) where the user can type in a response or select a button to click. Once the user has entered some responses, they can processed by an author-specified program in order to store them as data and send responses as E-mail, or they ca examines with a view to giving the user feedback about correctness. 

2.  Ex*change an ESL Web Magazine



In an initial attempt to implement language learning resources on the Web, Li and other graduate students at University of Illinois at Urbana –Champaign founded the ESL Web magazine EX*CHANGE (Shetzer, in Jack and Willy (2002). Their purpose was to explore ways, in which high-quality ESL learning resources could be accumulated, organized, and presented on the Web. The magazine was mainly intended to serve individual ESL learners at the intermediate level, although ESL instructors also can (and do) use it as supplementary material for their classes. 



The editor of the new magazine considered two common modes of Web publishing as an accessible format for the publication. One was the bulletin board or discussion group, of which Sperling’s (1995a) ESL Graffiti Wall Web page is an example. Bulletin boards are almost always moderated, but control over what is posted is traditionally minimal, and they typically have a conversational quality. The main mode of organization is imposes by whatever conversational ‘threads’ or topics the participants happen to evolve. The second model is traditional periodicals in which issues appear at fixes intervals, close control is maintains over the quality and content of the materials, and overall organization is imposed by editorial decision.



Both models have their merits. The partipatory, dialogue-like nature of the bulletin board was attractive, but in the end the publication model seemed more appropriate for ESL learners because the quality and grammatical accuracy of what they read would affect the quality of their learning.

2. Ex*change’s Editorial Departments

Organized to promote the dual function of promoting communication among ESL learners and serving as a resource archive, Ex*change arranges its content in four editorial departments, or sections; World Cultures section, Current News and Events, Stories, and the learning Resource Centre. 

 The World Cultures section, ESL students write about aspects of their cultures such as birthdays in Germany, weddings in India, and old men in Korea. The current News and Events section reports events that are currently happening in various countries in the world. In the stories section, ESL students develop exciting chain stories. The topics of these sections reflect what we perceive to be important preoccupations of ESL students and were intended to encourage contribution from readers. The largest section is the Learning Resource Center, which contain reading materials with a comprehension check, discussion of writing strategies, grammar tutorials, and English conversations that helps students learn oral English.


There are also an English idiom bank and links to an online dictionary and some ESL news groups. To enable users to find what they need with a minimum of effort, Ex*change aids its readers by offering a built-in search capability such that users can type in key words in order to locate specific materials in past issues of the magazine.


As an edited magazine, Ex*change depends on (mainly unsolicited) submissions from its readers. Both ESL teachers and learners contribute via the forms within Ex*change itself or by email. The editors (all experiences ESL teachers) read the submissions and send them back with comments and corrections, requist, when appropriate, that ESL student writers revise and resubmit their articles.


The World Cultures, News, and Stories were designed to elicit participation and encourage interaction among readers. They havve succeeded in doing this, but not as well as is hoped. The intervention of an editorial apparatus slows and inhibiteds spontaneous interaction. Many would-be students contributors are undoubtly intimidated by the prospect of having their errors critiqued by unknown editors and by the labor involved in revision, while instructors may feel pressure to spend time writing for professional journals for which the rewards are more tangible.

3. Advantages of Electronic Medium Over Print



Nevertheless,, Ex*change has proved to have substantial advantages over a traditional paper magazine.As with any other electronic magazine, the time and effort needed to publish articles is reduced. Commonucation between editors and writers in through E-mail. All the contributions are published in electronic form, which makes it easier and faster to get the work done and possible to post new materials as soon as it is available. Color picturs, audio, and even video can be presented as inexpensively as text. Archival material is easy to maintain and retrieve. Perhaps most important, it is possible to build a wide audience without extensive (and cotly) promotion and adveritising. As soon as Ex*change went online, standard web search facilities introduced it to ESL community, and the magazine was soon linked to various other ESL sites. Readership grew almost overnight to more than one hundred readers per day from more than forty different countries.

4. Prefernce for Audio Formats



The multimedia aspect of Ex*change is unquestionalbe popular with the readers; however, it is not yet sure what kinds of audio materials readers actually want. To investige this question, Li (1995b) created materials that incorporated text and audio in four different formats. He used short, interesting stories designed to promoto the interration of reading, istening, speaking skills.


The first text, Scientists Listen in on Whales, is a two hundre-words news article with point-and slick glossary help. Words likely to be difficult for ESL studetns are higlined. When the students clicks on one these words, it is pronounced aloud (using prerecorded digitized speech. Definition of the glossed words is also given at the end of the reading material.

The second story, titled Will the Learnig Tower Topple Over? (Tower), discusses the Learning Tower of Pisa. In this format, text is not automatically presented to the students at the beginning. Rather, they have the options of listening to the whole story without seeing the text or looking at the text, and can shift back and forth between these two modes.

A third story, This Judge Really “Sentences” Criminals, is designed to give students oral practice with smaller text units. Students can see the text and read it. Each sentence of the text is also linked to a prerecorded audio rendition that the student can request  (by clicking) to hear at any time. Students can listen to the text sentence by sentence, read after the native speakern and imitate th epronunciation and intonation.

The last text, Everyday English, is not a story but a collection of commonly used English expressions such as Can you give me a ride? A stuedent can click an expression in order to listen to it again and again. This activity is designed for learners who want to learn to speak some limited English for a specific purpose.

The formats also vary with respect to the amount of time the user has to wait while the audio material is downloaded, that is, copied to the user’s machine so that it can start playing. Other audios are for individual words or sentences, which imposes a wait of only a second or so. The wait for downloading is an issue for all multiedia materials for the Web, particularly video and, to a lesser extent, still pictures.

The intention was to to see which formats our worldwide clienetele of ESL students and instructors would find most acceptable. As a rough measure of accetability, teachers kept tract of the frequency with which each file we accessed (th eweb erver that we used can automatically record simple usage data in a usage log).

The frequency data indicated that, among the four formats, the first story, Whales with point-andclick pronouncing glossary, has been accessted most. This may be owing in part to the fact that it occupies the first position in the menu and attract more attention, but it may that third story, Criminals, with the format of listening to the text sentence by sentence,would be the least accessed section- only about 30% as often as the average of the other three sections. Nor did we expect that, among all the individual sound files, the longest sound file-the whole aoudio for the second story, Tower-would be accessed most, about six times more often than most other individual sound files. We though that this sound file would accessed infrequently because it takes so long to download. The popularity of Tower may indicate that ESL learners like the particular story content, or like to hear a whole story raher than listening to ti sentence by sentence, or that they prefer one long wait to many short ones, or some sombination of these factors. Generally, however, ESL Web learners seem to like the Everyday English best since the sound files int his section, which occupies the last position in the menu, have gotten much more use than the audio materials in other sections.

These statistics, of course, do not bear on the effectiveness of the different formats, only on their acceptability. They do, however, show that teacher cannot trust their intuition in these matters and so suggests the value of further experimental work. 

5. Template for Interactive Exercises


Besides the structuring of multimedia materials, attaining adequate interactivity is another problem for Web-based instruction. The greatest hurdle for HTML author is without doubt the cumbersome process required to create interactive activities. Web forms do provide instructionally useful input formats such as srolling text areas, check-box buttos, radio buttons, and pop-up menus. On the other hand, forms have srious draw backs, a major one being that creating exercises generally requires tedious HTML programming.


What is needed is a way to author popular exercises types such as multiple choise, sloze, written esponse, free response, point-and-click glossary help annotation, and so on, without using HTML. This can be accomplished neatly with the aid of JaaScript, a simple programming language supported by Web browsers. Hart is currently developing a set of JavaScript-based exercise templates that require instructors to provide nothing but exercise content, yet allow for response analysis, feedback, and instrutional management.

6. Other ESL Learning Resources for The Web



Web-based ESL materials are under intensive development at many locations. Most English langauge centers and intensive institutea now manitain teir own Web pages as a way to advertise their programa. Many ESL teachers have devoted their time and energy to developing various TESOL resources on the Web, some intended for ESL teachers, others for ESL learners. Resources for teachers include Web magazines such as the Internet TESOL Journal (1995), designed along the lines of a professional journal, with discussion of TESOL issues, lessons plans, and teaching ideas. Bowers (1995) put together Resources for Teachers of English for Science and Technology, a Web page that links many. Web resources are relevant for this group of teachers. Harris’s (1995) Linguistic Fundland lists resources including ESL discussion lists and newgroups, and ESL employeement.




There are more Web resources for ESL learners than for ESL teachers. Sperling as quoted by Jack and Willy (2002) states that ESL Help Center on the Web is a resource in a bulletin-like format. Any ESL learner can post a question and will get an answer from one of the ESL teachers thatSperling has recruited to participate in this projest. All the questions and answers are posted on the bulletin board for any ESL learners to read. The Weekly Idiom Web site the Comenius Group (1995) selects one idiom each week and provides short conversations to illustrate how the idiom can be used.




Li’s  in Jack and Willy (2002) states that in English as a Second Language Home Page provides general access for a large selection of these materials. It is organized into six sections; listening and speaking, rading, writing, ESL-Related Information, Other ESL Sites on the Web, and ESL Learner’s Web pages. Each section contains links to ESL materials Li has found or created, including the materials discussed earlier. Because this site is well- known and heavily used, with the number of files accesed as high as two thousands per day. 




The number of accessed is generally increasing. Sometimes a peak occurred because the homepage was introduced in an ESL journal or newspaper at the time. Among the six sections of English as a Second Language Home Page, the Listening and Speaking section is accessed most, accounting for 36% of total accesses. It is possible that the novelty of being able to receive audio over the Web has played a role in the popularity of this section, but such a high percentage also suggested that listening and speaking materials are most in demand by ESL learners on the Web. 

CHAPTER  III

CONCLUSIONS
Technology is evolving so rapidly that any TESOL on the Web must be considered work in progress. Teacher certainly consider out efforts in this light. Although predicting the future is always a risky undertaking, some short-term Web developments are clear. “Streaing’ and ‘Plug in” technologies now under development will soon allow the delivery of good-quality audio and video to Web users inreal time without a download delay. This will mean that only a single copy of multimedia materials will need to be stored, maintained, and upgraded, saving a good deal of disk space and confusion. Programming facilites such as Javasript and it parent language Java will allow a great of interactivity without overburdening Web server. When these technologies mature in a year or two, the Web will become a full-featured programming environment capable of delivering sophisticated multimedia courseware.

What direction should courseware development take on the Web ? There are many advnatges and disadvantages and also suggestions for ESL activities.

1. Judging by usage, the EL community’s current top priority is audio material ( and video when it becomes available). This is understandable enough because comprehensible, relayable in English audio is usually harder to get than English taxt. There are many opportunities for including audio. To take an example at random, pronuncing dictionaries could reduce mis pronunciations, which are often the result of incorrectly guessing the pronunciation of a word when it is encountered for the first time in the context of reading. An online pronouncing dictionary will encourage ESL learners to check the pronunciation of a new word.

2. ESL writers often need reference materials while writing, such as online dictionaries, thesaururses, grammar books, writing guides, and encyclopedias. Substantive materials such as  news articles, essays, audio clips, or video clips may also used during the invention phase of writing. The Web could deliver these materials. While writing something in English, an ESL writer can open both a word processor and a Web browser, which usually allows users to save ‘bookmark’ links to various documents over the internet. Clicking on a saved bookmark will cause the needed corresponding document to appear on the screen instantly; in this way, the students can build up a personalized writing environment. The ESL community should encourage commercial publishers of such reference works to make products available in a Web-accessible form.

3. The newest Web-browsers allow users to post E-mail and bulletin board messages. This opens the possibility for ESL compositian of a much wider use of peer editing, collaborative writing, and various peer-audience activites already in English composition.

4. Web forms are a convinient and efficient means for building and grading exercises, quizzes, and objective tests. The development of template system should make this as quick asnd easy as putting the equivalent exercise on paper. Browsers such as Netscape supprt passwords and encryption to guarantee privacy and data security. However, testing activities become really useful only if there is instructional management software inplace to collect and store scores, aggregate data, and produce reports of instructors. The whole issue of institutional management in the highly distributed Web environment needs careful study.

5. The Web comprises a vast and continually growing library. A library, however, is only useful if we can find th edocument we need. Web links and index pages can creatre some order by organizing documents into categories and hierarchies. Search facilities help, but sometimes fail to retrieve the desired document or else retrieve far too many. The web can automatically collect detailedinformation about specialized usage, incliding document access. Keyword requests can be recorded and analyzed. Such tracking data can tell us how our users interact (or want to interact) with the web, and consequently what sorts of documents, organization, and keyword coding will be most useful to them. Multiple perspective may be required; for example, a student moving through a set of documents as part of an exploratory assignment may need a different organization from that of an instructor looking for materials to use in class. 

Although these suggestions seem particularly fruitful directions for the immediately future, there are plenty of other possibilities open to exploration. Indeed, during the next few years the evolving Web will open new possibilities for TESOL courseware; in the process, both instructors and students are sure to gain.
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